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Working for Success

Rationale

We want to create a positive climate at Baysganrthwinich pupils and adults respect each other
equally and take a real pride in our school.

Encouraging success in Aldspects of school life must come first in our datytact with pupils.

We must work as a team in creating a happy, stiimglaand orderly learning atmosphere which
enables pupils always to do their very best.

Statement of Values

We value the best possible teaching and learning.
* Maintain calm and orderly behaviour so that effectearning can take place
» Have high expectations of the standards of behawalbghould achieve and model high
standards at all times
» Promote a desire for lifelong learning to developwkledge, skills, wisdom and
understanding through high quality teaching, wallated learning for all and technological
opportunities and extra-curricular

We value good relationships.

* Build harmonious relationships, based upon co-dmerateamwork and the use of praise as
a means of motivation

* Equally value and support each member of the satmomunity through equal rights,
responsibilities and opportunities

» Provide a safe and secure environment for evergodenot tolerate bullying or
discrimination of any form

» Challenge all behaviour which is hurtful, offensimedisruptive to others, offering an
opportunity to reflect upon the impact of their beiour on others and themselves

We value responsibility and adaptability

» Encourage pupils to take responsibility for thethlviour and learning through citizenship,
the curriculum and extra-curricular activities

* Encourage pupils to make the most of their taletghis and opportunities through the
reward scheme, curriculum and extra-curricularvécts

* Encourage and support all members of the schad¢velop to meet the demands of a
constantly changing society by becoming involvedifferent aspects of life through the
opportunities afforded them in school, recognigedugh the rewards scheme

We value celebration and reward for personal and ademic achievement.
* Place learning, success and achievement in altesptlife at the centre of our work
» actively seeking out ways in which we can give ggahrough the rewards scheme
» celebrate success in our displays, postcardsBdtigrarents, Assemblies, media,
newsletters, events etc
» celebrate an understanding of their own and otblessacters, strengths and tolerance and
support for weaknesses through citizenship, cuumuand extra-curricular activities

We value the work with the wider community in orderto provide opportunities for
development.
* Promote the positive achievement at every oppdstuvithin the community
» welcoming all stakeholders and guests to the sctwmashare our work, resources and to
celebrate success
2
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Roles and responsibilities

Promoting positive behaviour, in and out of lessonsand good attendance is the responsibility
of the school community as a whole. We all have ale to play. All staff must demand good
behaviour and challenge pupils, whoever they are, werever they are, if they fail to meet our
expectations. Staff must feel confident that theyan do this whether within their faculty area
or around the school site.

Staff Code of Conduct
Well prepared and stimulating lessons, in whichilsuare aware of the intended
learning outcomes and actively engaged, help torsegood standards of behaviour.

Class management

Basics — arrive on time to lessons, prepared htaad with all the necessary resources.

Meet & greet — supervise the pupil’s arrival at tfoer. Welcome them warmly with a smile. A
prompt, organised and welcoming start establisbaral. Ensure a seating plan is used.

The Lesson — Learning outcomes should be sharegdtidssecondary strategy format: oral/mental
starter, main theme, plenary. Keep a brisk paceckhnderstanding.

Managing behaviour — a positive, non-confrontati@tétude towards pupils encourages
compliance and success. Spot pupils being goodisagraise and rewards. Pupils will respond to
smiles, thumbs up, positive, assertive body languigen the most feisty pupil finds it hard to
remain in a sulk if the teacher is consistentlygyap

Lesson ending — careful time management maintainsa through to the end of the lesson.
Ensure a quiet and orderly departure. Stress thectations about movement to lessons and
corridor behaviour before they leave your lessoanitbr pupils in the corridors, on the stairs if
nearby, to ensure pupils move quickly to their Hegson.

Pupil Code of Conduct

Pupils expect staff to set an example in term$&i@farofessional behaviour that we exhibit at all
times. Staff expect pupils to behave appropriadely we must constantly reinforce the behaviour
we want through positive rewards.

General

Attend school regularly and punctually — 100% attarce is the target.

Make a positive contribution to the life of the esch

Respect fellow pupils, staff and the school envinent. Try to understand the others person’s point
of view and treat others as you would like to leated — friendly, caring and good-humoured.
Complete homework as asked and on time — do tHependently using your initiative to find work
Develop skills, knowledge and understanding byigiggting in extra-curricular opportunities
Wear full school uniform.

When moving about school:

Walk quietly to the left, be ready to open dootand back to let others pass, be ready to help
anyone who needs it. Only eat at breaks and lumeht food should be eaten in the dining rooms
and litter should be placed in the bins.

In lessons we expect pupils to:

Arrive on time. Bring everything you need for tkes$on

Enter the room quietly and sit according to theisgglan. Be ready to work when the teacher
starts the lessons. Actively listen — be still goget, pay attention

Put your hand up to gain attention or ask / angaeurestion. Speak one at a time. Stay in your seat.
Let others learn. Let yourself learn by workinghe best of your ability. Use your organiser to
record homework. Clear away only when instructedhgyteacher. Leave lessons when instructed
by the teacher in a quiet and orderly manner.
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Principles underpinning Good Behaviour (Guidance fo Staff)

We are all responsible for behaviour and applyiguged rules fairly and consistently

We have a responsibility to other colleagues andtrne rigorous in classroom management
Create a positive learning environment for all gdesson which rewards effort, achievement
and progress. Reinforce positive behaviour.

Have high expectations by setting challenging worlall, give regular and informative
feedback

Recognise and be positive with disaffected leam#rs often have weak basic skills, low
confidence and difficult backgrounds

Provide calm, firm and good-humoured control, retsigg that difficulties can arise
Administer agreed sanctions fairly and consistetitigugh a solution focussed approach using
the agreed referral procedures

Encourage all pupils to take on more responsibgtitgchool and in life

Delegate classroom tasks to show trust and thalspane responsible and valued

Provide a range of visits, activities and oppotiesito foster better relationships

Encourage openness through a staff forum to digmaddems experienced with individuals or
groups in a solution focussed manner

Maintain effective support systems for all staffesds pupil behaviour is challenging

Establish clear communication procedures when @mtgloccur to ensure a swift but informed
response

Respond quickly to attendance and truancy issuesgh HOH and the SAO to encourage
inclusion

Work closely with parents to resolve behaviour éssu

Use appropriate referrals to other support ageroiessolve pupil issues through the Behaviour
Co-ordinator e.g counselling, external agencies@enplete a referral to the behaviour review
group who will meet regularly

Make it clear you are condemning the behaviourtimepupil

Avoid early escalation to severe sanctions by adpeo the guidelines, reserve them for the
most serious or persistent misbehaviour

Avoid whole group sanctions that punish the innoesnwell as the guilty

Take into account personal circumstances

Encourage pupils to reflect on the effects of mistvdour or absence on others in the school
community.
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Rewards
“It is a well established maxim in teaching thavaeds are much more effective than
punishment in motivating students.”
(DfES, 2003)

We must strive to build a daily working environmémaised upon respect, care for each other and
the celebration of achievement. Praise and encenragt should far outweigh the frequency of
punishment and admonition.

Positive behaviour, punctuality, regular attendaamog good work should be instantly recognised
Improvements in behaviour, punctuality, attendaamog work should be recognised through the use
of merits, praise slip, logging praise on faciligportal), certificates and letters home to parants
the pupil.

Purpose:

» Toreward, and thus promote, good behaviour aricbagwork ethic.

» To foster a more positive attitude to school lifegsomoting the positive.

» To enhance achievement and attainment by highfightie positive.

» To celebrate achievement, attainment and involvémeschool life.

* To build up confidence and self-esteem through eskedgement of achievement.

» To ensure that achievement, effort and successegtteer unrewarded nor unrecognised.
* To reduce low level disruption by making good bebawvand hard work the norm.

In Lessons / Tutor Time / Around School

Colleagues should use any of the following to relyaupils for positive or improved behaviour and
work:

* Smile/Nod/wink

* Frequent use of encouraging language

* Saying “thank you”, “well done”

* Symbolic rewards such as stickers or stamps

» ‘“special” activities

* Departmental rewards

» The award of merits in the organiser

* Positive letters home/phone call/note in organiser
* Fab postcard home

» Praise slip

* Log a praise on facility (eportal)

Colleagues should use any of the following to relgaupils for good or improved punctuality and
regular attendance:

* The award of merits

* 100% Attendance certificates

* Punctuality certificate

» Congratulations — improvement certificate for puiadity/attendance

» Praise slip/log praise on facility (eportal)

» Letter/call home/note in organiser

Pupils who consistently work hard and achieve atthlse well should have their name entered into
the “Achievement Draw” at the end of the year. Tdiiees them an opportunity to win a fantastic
prize.
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Heads of House should celebrate success regulatitygdhouse assemblies and on their tutor and
house noticeboard.

The Assistant Head will monitor praise through nibenber of slips awarded, certificates etc.
Frequency of praise could be a focus during lesdservations.

Merits

The system of linking merits to tangible rewardpagular in schools and will continue.
However, it is also widely recognised that merits most gratefully received during Y7 and by
Y10 they no longer hold much significance. Pupiks ot rewarded them as regularly as they
move up the school. Hence, they have been scaled ttomake up only one aspect of the
rewards system.

Merits will run over a year. A Bronze Certificatedabadge will be awarded when 50 merits are
gained. For Silver Certificate and Gold a furthadgpe will be awarded until 100 merits are
gained. A Platinum Certificate and badge will beaeded when 150 merits are gained. A
framed Diamond Certificate will be awarded when B&€rits are gained.

Posters promoting the Scheme should be placed ¢taakrooms.
Merits will be recorded in the school Organiserg&sahave been printed in to the Organiser.

Merits will be awarded for achievement, or effarthelpfulness or for any other reward deemed
appropriate. As a guide, a good piece of work eanéwork may receive 1 or perhaps 2 merits.
It would be unusual to issue a string of meritsdoe isolated deed or piece of work.

Tutor should be monitoring the rewards in orgamigeT a regular basis. When a child has
achieved a certificate for merits, the tutor shaédd notification to the Head of House (for
information) and to the Student Support centre wilborganise the certificates. The certificate
should be made up ready for assembly at the etttedfalf term. Certificates and badges will
then be passed back to HOHSs for distribution inefdsly. It is anticipated that bronze and
Silver awards be given out by Heads of House. @alii Platinum awards should be awarded
by a member of SLT or a Governor, or appropriasga to school. Diamond awards should be
kept for whole school assemblies.

A database of pupils receiving Certificates andohaus is being kept in the Student Support.

Each department should decide how merits will barded and for what. One aspect is the
imbalance between the large number of awards beadg to Year 7 and 8, and the relatively
small number being given to 9,10 and 11. A balaresls to be struck. Thought must be given
to this in departments. Thought must also be giteeawarding consistent good behaviour and
not to awarding ‘naughty’ children for basic thingshis is a major (and valid) complaint in
pupil feedback.

Postcards

The Postcard system to celebrate achievementavitimue to run. A Postcard can be sent to
acknowledge attainment, achievement, effort, ingolent etc. at any time. The Postcards will
be available from student support. Simply write laene and form of the pupil on to the card,
along with your message, and send it to studemgatipt will be addressed and sent home
from there.

Praise Slips

These can be awarded by staff for excellent waekpfhiness and should reflect a positive
contribution over and above what is expected imabiday events. As the praise slip is
carbonated, one copy for the Head of Faculty toilmorewards across the department, one
copy to the Head of House to monitor year grouparel& and one for the tutor who can
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reinforce this positive comment at the first avaldatutor opportunity. One can be given to the
pupil to take home or it can be sent to studenpsttgor logging on eportal.

Praise slips should outweigh concern slips by ttwemne. Staff should be actively looking to
promote examples of good work, behaviour on thisrédeads of Faculty should monitor this
as part of the usual monitoring procedures.

Other ways of highlighting success:

Staff should also consider the following as waybuaifding a positive environment within the
school:

Rewarding excellent, or improved, attendance thnahg Attendance Policy.

Rewarding improved behaviour with a letter or phoakk home. This would begin to shift the
perception that we only contact home when thesegsoblem.

Rewarding Community involvement with a letter home.

Using the Report System to highlight pupils whowddde congratulated for good effort and
progress. This should be done by HOHs and HOFs.

The use of display to highlight and thus promotecsss, eg: house displays to promote a
stronger, more positive house ethos.

Tutor Group displays of achievement (in schoolwaraf school) to promote a group ethos. All
tutor rooms should have these alongside the notices

Departmental displays of ‘best work’ or high aclment. For example, “Geographer of the
week is......... " displayed on a notice board.

Displays in the corridors, student support etc.clwipromote success.

Departments might also want to consider a way spldiying good work done in the department
at academic monitoring evenings, public eventsgrotiian just New Intake Evenings.

Positive marking which highlights achievement asndhared with the pupils and, where
possible, their parents.

Positive comments can be put into Organisers sodae be seen by parents. These could be
written by the form tutor, a subject teacher, TAs e

Celebration of success in Year Group, House or $etiool Assemblies and “special events”

The Awards Scheme
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Why an Award Scheme?

We want to make the most of your talents. Many ojpaties will be provided for you to do so.
We want you to take part in as many activities @ssjble and for you to be successful.

What Awards are there?
You can gain awards at 4 levels:

Bronze You need 8 achievements from at least dgraites

Silver You need 12 achievements from at leasitégories

Bronze You need 16 achievements from at leastégoaies

Platinum Pupils exceeding the Gold Award will be nominatedthis award.

A staff panel and School Council will consider wens.

How is the Award Scheme organised?

The scheme runs from September until the end oBgrang term. Your tutor will prompt you to
check your achievements regularly. Tutors shoutberage pupils to work towards elements of the
award scheme to gain the overall Bronze, Silvetd@uwards.

How do | have my achievements recognised?
You should ask the appropriate person to date gmdysur achievements.

What happens when | gain an award?
You will be awarded a certificate. Your achievensentill be included in your end of year record of
achievement or progress file. All winners will b&tered into the ‘Achievement Draw’.

Award | Signed Date | Award | Signed Date
Bronze Gold

Silver Platinum

* The office staff will automatically monitor the nitst

* The SAO will automatically monitor the Attendanaeaads.

» HOFs must monitor the distribution of rewards witkieir department to ensure
consistency and fairness across the departmenirdsigvill be asked for and discussed
through School Board to gain consistency acrossuigculum as a whole.

* There will be some evaluation of the new boundandlhe merit system and this will then
continue throughout the year to see if they aratatreasonable point. Adjustments can
then be made for the following year in the organise

* The cost to the school will also be monitored avaleated.

» Displays etc. will be monitored around school.

* Positive letters home will be monitored by HoH.

* The use of Postcards will also be monitored bydfifiee staff.

* The Tutor is responsible for monitoring the ongoatvgards scheme and once pupils have
achieved a level must show this to their Head afigéowho will then liaise with the office
staff to get certificates awarded.

» For Bronze, Silver, Gold the school Council wiltelenine the rewards and assist in gaining
sponsorship for this. Platinum and/or top prizeneirs will be entered in a draw with a
substantial prize at the end of the year. Pleas@ee rewards triangle.

We should be able to see a change of ethos, wittesa becoming the norm and achievement
being recognised, which will in turn develop a mpositive attitude within school.

8
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SANCTIONS AT BAYSGARTH: THE STAGES

SEE APPENDIX 6 FOR SANCTION STAGES

Sanctions
i) Concern Slips

These will be completed when behaviour or latemessacceptable in lessons or around the
school. This would usually kefter warnings or preventative measures have been &gemoved

in room, kept back afterwards, or spoken to outsicdess the incident is serious enough to be
recorded straight away. Any staff can completeghgiing vital evidence for follow-up action and
review work.

One Slipmust be given to the Head of Faculty to decide tedeal with first, when an incident
has happened in a lesson. (The subject teachemwshyto copy the original slip) This may be for
information only, or to agree upon an appropriatection e.g. a verbal reprimand, subject report,
detention or lesson isolation.

One Slipis for the Form Tutor to file and some feedbackliscussion with the pupil is helpful, as
they have daily contact with the pupil. They shoailsb be referred to when reports are written and
will help in ongoing target setting work in tutame. If you input the details directly onto epoytal
the tutor will see this flag up the first time theg on after the event.

One Slipis for the Head of House to assist overall momitgrhelping to identify any need for
further action e.g. follow-up discussion, verbgimmand, detention, isolation or report.

i) On-call

See Appendix 4 of Behaviour Policy

iii) On Report

The colour coded system for reports seeks to peoaidnified structure across the school, more
quality feedback and learning targets for improveme

Targets should be agreed, realistic and small mbar (2 —4 maximum), with clear direction given
about how a pupil can improve his or her behaviour.

There are different stages of report (see beloegom@ing to how serious our concerns are about a
particular pupil's behaviour and general attituglbewn.

These stages should be reflected in appropriagesian the Behaviour Register.

Deciding to put a pupiDn Report will usually arise after a small but significandmber of
concerns from one or more members of staff to tbked-bf House or Tutor.

Reports run for two weeks usually to give timedwiew progress made against targets set.
Parents must be informed and encouraged to sug@artchild by discussing progress and using
the space given to make written comments on thertep

Reports should be checked daily and signed byetleeaint member of staff, with some discussion
of progress made and then parents must sign tletrep

Good progress must be recorded on a pupil’s fiteraported to parents.

Pupils may be moved forward or backward in theesdgelow, according to progress made. The
overall aim must be for a pupil to be taken offaep

Stage 1) Green Report
This is when a Head of House decides to put a mupreport to the Form Tutor because there are
some concerns about behaviour, arising from sev#lent slips, or more general attitudes to

9
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work. This can be positively used if a pupil hasdmgood progress on an orange report. A pupil
and parent may ask for a report too.

Stage 2) Orange Report

This is when it is decided to put a pupil on reggorthe Head of House because concerns about
behaviour are more serious or a pupil has not irgdavhilst on a green report. This can be used
positively if a pupil has made good progress oadareport. The pupil should have been referred to
the Behaviour Co-ordinator to organise a reviewcpss with the Head of House.

Stage 3) Red Report

This is when it is decided to put a pupil on reggora member of SLT, after discussion with the
Head of House, because concerns are now very sagigufollowing a fixed - term exclusion or if
a pupil has not improved whilst on an orange repoRastoral Support Programmemeeting
may be needed at this stage.

Stage 4) Extended Isolation

Arranged when a pupil continues to cause signifipaoblems in lessons around the school, or in a
particular lesson. It can also be used after veriypss incidents, to combat truancy, or as an
alternative to fixed-term exclusion, particularifthere are concerns about home circumstances.
Isolation will be more effective if we ensure thepp is totally isolated from other pupils, inclungj
their break and lunchtime and is under direct saffervision. Work must be provided.

Stage 5) Fixed—Term Exclusion

If a pupil does not comply with previous sanctiomsglusion is unavoidable. We will consider
exclusion for very serious incidents. (See Exclagtolicy) However, we must recognise that
pupils may not be punished, if parental contrdheking. Exclusion should be used as a last resort.

Attendance Blue Report
This card is blue and is to set targets for atteodanly. Please use positive comments when
dealing with pupils on this report card as with patiendance, achievement is less likely.

Faculty Report Cards
Each faculty should have their own subject repartl ¢f monitoring within the subject is required.
These may vary in size and content to suit the :eéthe faculty.

In all reports, staff (and parents) should be madaware so support can be given.

Strategies for managing disruptive pupils

This is when a review is recommended for a puplghg significant behaviour problems. A
referral form to the HOH must be completed. Infdhma tutor. A behaviour referral sheet is
provided in the appendix in the policy.

Issues could include a pupil receiving numerouglend slips over a short period or a few very
serious incidents such as on-calls or very aggressinduct.

Additional counselling or the involvement of extaragencies may be sought.

The pupil will be put on to the Behaviour Regigwse below) with an IBP set up and given to all
subject teachers. This will be reviewed at reguitarvals. Staff should use this in planning lesson
A behaviour audit may be organised, requiring nttiled information from subject teachers and
their possible involvement in a review meeting.

The pupil will also probably go on to a reportaagtage matching the concerns shown. Review
meetings will look at how successful a pupil hasrbm reaching targets set. Future action and new
targets will then be agreed with the pupil.

More serious concerns may involve being put onmepdSLT or a PSP meeting may be set up, if
longer term or permanent exclusion is a possibility

If a pupil has successfully met targets they cataken off the Behaviour Register and off report,
with positive feedback given to them and parents.

10
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Behaviour Referral stages (These must mirror SEN agyes)

Level - School Action (SA) — dealt with by the Headf House, when behaviour is causing
significant concern. The Behaviour Coordinator shald be informed here.

Level - School Action Plus (SAP) — Where appropria, the Head of House may work with
other agencies and with the Behaviour Coordinator.When problems become
particularly acute these will be dealt with by theBehaviour Coordinator with more
intensive counselling, and referred to SLT for furher support. There must be a small
number of these in any year group or house.

i) Student Counsellor referrals
A referral for individual counselling may be madl@ pupil is displaying considerable problems in
their relationships with others, which has a natiide impact on behaviour. Refer through HOH.

iii) Connexions Referrals

These will be made if a pupil is at risk of perm@ainexclusion from school, because of their
behaviour. A Personal Adviser would be appointedaok individually with the pupil, in raising
their self-esteem and commitment to school. Busimesommunity mentors may also be sought to
advise and support pupils. R5 would be involvedeRtarough DFM.

iv) Disapplication of the National Curriculum

This will be made, if it is felt that a normal aeawlic timetable makes it difficult for a pupil to
maintain good behaviour. This may involve orgargsimodified timetable, setting up link courses
at college, or organising work-based learning \eitiployers.

v) Pastoral Support Programme Meetings

These must be arranged by the Behaviour Coordimdten there is a real concern about a pupil’s
future at the school e.g. after a long exclusiotiethal agencies will be invited to give their
support. An agreement will be drawn up with theipapd their parent/s or guardian/s about what
is now expected from them, with a few simple anlie@ble targets agreed. Governors may be
involved also at this stage.

vi) Restorative Justice

What is it? (see appendix 7 for more details)

Restorative Justice is a process to involve thdse mave a stake in a specific offense and to
collectively identify and address harms, needs,ablidjations, in order to heal and put things as
right as possible. Restorative Justice is arra@geal conference between the people who are
affected by the dispute (can be pupils, staff, o#uilts) and is chaired by a facilitator. This nivey
school staff or a variety of persons networked it school.

What are its aims?
» To put key decisions into the hands of those mibsti@d by offenses
* To make justice more healing and, ideally, moradfarmative, and
* To reduce the likelihood of future offenses

How does it achieve these aims?
By requiring that:
* Victims are involved in the process and come out sétisfied
» Offenders understand how their actions have affiectieer people and take responsibility
for those actions

11
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* Outcomes help repair the harms done and addressdbkens for the offenses
* Victim and offender both gain a sense of closui fzath are reintegrated back into the
community

Vii) R5 referral (see appendix 8)

A referral to R5 (Behaviour support) may be madensha pupil is experiencing difficulties in
lessons either through behaviour or other barrfngone can approach DFM about a referral of a
pupil to R5. Heads of House will discuss with DHM tappropriateness of a placement.

This is a programme of support for pupils, whicbuses upon social skill training — manners,
behaviour and self esteem. Pupils are withdrawlrtifake from some, or all lessons, followed by
support in class, then a report card to monitomtie subsequent weeks.

Monitoring and Evaluation of the Behaviour Policy

1. We must review and share ideas on how to promatd gehaviour in lessons and beyond.
Continuing professional development is a key idsere.

2. Databases are useful in recording the main sarsctisad. Senior and middle managers must
monitor these regularly to determine their effestigss.

3. We need to hold consultation with staff, pupils;guéis and governors about the implementation
of the Behaviour Policy. This should include puityi@nd surveys of opinions, with
opportunities to suggest improvements to existiragiice.

4. We should aim to have less incidents of poor behavand fewer sanctions, with a more calm,
pleasant and orderly atmosphere in all areas as¢heol.

5. We want to see pupils showing greater self-discgplnd adult capabilities.

6. We must aim to achieve a positive approach to bhebhgwvhich aims to develop good
relationships and teamwork and not be led by sansti

Monitor, evaluate and review through:
* Lesson observations
* Attendance
* Punctuality
* Anti-bullying records

Monitor the number of:

* Praise slips

» Concern slips

e On-call incidents

» Exclusions

* Merits

» Certificates

e Internal seclusions

* Permanent exclusions / applications for alterngbngision
e Racist incident forms
* Eportal logs

12
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Resources

Praise/concern slips Rewards scheme in organisers Certificates for excellent work
Report cards Detentions Phone Call/lettersénom
On-call duty Behaviour Co-ordinator Head of lrsibn

Head of Faculty Head of House SLT

Professional development  Governors Eportal

Referrals to:

EWO Educational Psychologist R5

Alternative provision Restorative Justice Schoounsellor
Peer Mentor Connexions School Nurse
Social Services etc Safer neighbourhoods

13
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Appendix 1
General Principles Governing Behaviour Policies

Mission Statement

At Baysgarth School it is our intention to create environment in which teaching, learning or vigitiis a
happy and rewarding experience.

Statement of Aims and Code of Conduct
Our aims are those things that we believe in: Gaole of Conduct is the behaviour inspired by them.
1. We believe in having the best possible teaching amehrning.

Everyone has the right to be able to work andaonle We have a responsibility to be ready to waaikd
together each day.

Arrive on time

Bring everything you need to the lesson.

Take off coats and settle to work quickly.

Good manners matter. Always stop, look and listeen anyone is talking to the class.
Work quietly unless you are allowed to talk.

Always do your best and allow others to do theirs.

oA LNE

2. We believe in everyone at Baysgarth getting on wellith each other.

Everyone has the right to be valued as an indiVidod to be treated with fairness and respect &nas. See:
1. the exclusion policy.
2. the school Anti-Bullying policy.
3. the school policy on the use of reasonable force.

3. We believe in being responsible and changing our wa when we need to.

We have a responsibility to care about the schowimunity and to respect and look after one another.

1. Follow instructions from all staff straight away.

2. Show respect and consideration for people and biebimgings, in your speech and your
behaviour.

Treat the school and all school property with care.

Walk, be quiet and keep to the left when movingiatbthe school.

Do not chew, eat and drink during lesson times.aMatacceptable.

Put all litter in the bins provided.

o 0hs®w

4. We believe in celebrating and rewarding achievement
We have a responsibility to achieve our best arttetp others achieve their best. In particulas thépires:-

1. Place learning, success and achievement aspécts of life at the centre of our work
2.  the Rewards triangle

5. We believe in working with people outside school tgive everyone as many opportunities as possible.

In promoting an ethos of good behaviour, self-gikee and hard work, we create a positive imagief
school which enhances its reputation in the lcmadl wider, community. We welcome all stakeholdeid a
guests to the school to share our work, resoumesacelebrate success.

14
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Appendix 2

PREVENTING PROBLEMS IN THE CLASS ROOM BEFORE THEY A RISE

Rigorous class room management is the single nfiestise component in the successful teacher’s
array of strategies to raise attainment and mairgiindards.

The following guidance should be noted particularlyby staff new to the school.
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Be on time.

Set your standards at the start of every firsteswith each class. Your standards will be spécigou
but they must reflect the school’'s Behaviour Poliogl any appropriate Faculty policies.

Be preparedwith carefullythought out lesson plans and all the resourcesiged.

Give careful thought to the seating arrangement$ lagout of your class roonilhis should be
displayed.

Make your classroom an attractive place to beshduld be tidy and well displayed.
Be at the door to meet and greet your pugiise each pupil a fresh start every lesson.

Control the pupils’ entry to the classroom. To bksh yourself, you should direct where the pupits
e g alphabetical order, boys sitting next to giflanning should include thought to individual bebar.

Call your class register aloud. It can have disgteffect on the class. It also helps reducerteya

Make a brisk start to the lesson, using an appatptarter Activity. Make explicit, usually aetstart
of the lesson, the learning outcomes you expeatgtgpachieveWILT and WALT posters may help.

Do not talk over the top of chattering pupils. i$t®n silence when you need to address the class.
Ensure your future lesson planning reflects thessg of your pupils in assimilating the outcomes.
Match the needs of your class with appropriateuess.

Match the needs of both your class, and the legroutcomes, with appropriate and varied teachiry an
learning methods.

Give clear instructions at transition times — winaoving from Starter to Development to your Plenary.
Speak clearly and audibly at all times, using ¢leaaambiguous language.

Maintain pace.

Avoid confrontations by giving choices and allowKe up time” for pupils so they can save face.

Be ready for pupils who finish an activity earlave follow up materials for them.

Show an interest in the pupils but don’t be intemiseeking popularity. Popularity may follow oryaai
have gained pupils’ respect but it rarely precétes

Keep a constant overview of the class. Be awarmehaft individual pupils are doing_hallenge low
level disruption calmly reinforcing school expeiiat. Be active around the room.

Follow the school/Faculty Assessment Policy.
Emphasis the positive, praise good behaviour asasajood work. Reprimand sparingly and privately.

Bring the lesson to an orderly conclusion. Time ligsson to fit the period, leaving time to sums®ri
the main points of the lesson; to review the leagroutcomes; to give pupils some feedback on their
performance; to explain homework and make sure recorded in the Organiser; and to clear away.
Have a clear procedure for dismissing the classriyrdeaving the room ready for the next teacker.
example, push chairs, in, stand behind and disroigsy row.

Never leave your classroom during the course of theolesBlever allow pupils to leave unless in an
emergency.
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Behaviour and Discipline: Additional Guidelines for staff

Be sensitive to the needs of pupils; recognise tight to be treated as individuals and with respe

Avoid stereotypical expectations of pupils.

Recognise that problems are normal as childrem g boundaries of acceptable behaviour.

Do not take difficulties personally.

Recognise that success is measured by the wagulliifis are handled, not by the absence of diftiestl

Try to plan for & ensure a variety of teaching nueth and learning activities within and across lesseo that the

differing needs of various pupils are catered fat all have opportunities for success. Lesson pgnshould
include planning for challenging pupils as wellesson material.

Try to: use humour - it can build relationships
keep calm - it reduces tension
listen - it earns respect
praise - it builds self-esteem
give choices - it allows options
give take up time - it allows pupils to save face
Try to avoid: humiliating pupils - they become resentful
shouting too often - it diminishes you
over-reacting - it makes things worse
blanket punishment- the innocent will resent it
sarcasm - it is hurtful and reduces you
confrontation neither you nor the pupil can bedolvn
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On-Call
On-call should be used for one off serious situetiwithin the classroom where all other sanctions
have failed. It should be used for serious breaoheshool rules and where the safety of the child,
adults or other pupils is a risk. In this casel 8G8.

On-call Advice
Examples of when to and when not to call on-call.

On-call 303
Do’s Don’ts
Verbal abuse to staff i.e. swearing directly atf  In the first and last ten minutes of a lesson —
you unless serious
Ongoing verbal abuse at another pupil i.e. | Send pupils to the Office for poor behaviour

won't stop
For pupils disturbing another class; refusing | Call for no equipment or uniform / coat issue
to go to their lesson

Physical aggression affecting the safety of Call as a first deterrent — use classroom
others strategies
Damage to a classroom For late pupils — follow upsaa department
Continued refusal to follow instructions Use on-call as a threat before applying other
(continued defiance) strategies
ALWAYS COMPLETE A PRAISE/ FORGET TO COMPLETE A
CONCERN SLIP & FOLLOW UP PRAISE/CONCERN SLIP & FOLLOW UP

Ring on-call 303. A member of staff will attetiee lesson as soon as possible.

Assessment of the situation will be made by thehtedpupil and senior member of staff.

The pupil will be given an opportunity to accouat their behaviour, accept consequences and

where appropriate will return to the lesson. Whigae situation is not conducive to continued

learning within the lesson, the teacher will beeakto provide work and the pupil removed to an

alternative room. Faculties should agree supparins

» Subject Teacher must complete a praise/concernirgligating what happened and what
action will be taken. Sanctions need to be disaussel agreed within the faculty area before
referral to HOH.

»  Pupil completes report and agrees how to apprdaeinéxt lesson. A pupil may apologise to
the member of staff, write a letter etc.

Pupil completes work set and it is returned tosihigiect teacher for marking.

Further sanctions may need to be applied afterideration of the problem. The HOF should
be consulted.

»  Avoid telling on-call to remove the child in froof the class as this places on-call staff in a
difficult situation and often inflames the situatimore.

If a detention is given a letter is sent home gjvieasons for the detention. The detention will be
served on the nearest possible after school, grayiehough notice is served. Where On-call staff
feel it is appropriate, a pupil may be sent homeawl off, or parents asked to come into school for
a meeting.
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Support Systems

Pupils
Pupils are supported in their learning, behaviatiendance and punctuality. The following
strategies are available for use at the approptiiae

* 1:1 meetings with staff

* Learning support (Head of Inclusion - CLD)

* Behaviour Support (DFM)

* Referral to Room 5 (through the HOH)

» Referral to Supported classes (through CLD & BB)

» Completion of “consequences” sheet

* Report cards (five possible ones)

» Citizenship programme

* Individual Education Plans (IEPs/IBPs)

» Pastoral Support Plans (PSPs)

» Referral to Connexions PA (Zoe Parsons)

* Referral to the School Advisor (Jill Clay)

* Peer Mentors

» Referral to other external agencies e.g. schodajywducational psychologist, youth

service, social services, reintegration servicacation welfare service etc
» Readmission interviews and support

Staff

Staff are supported through the staged structutteeitbehaviour policy. In extreme cases, members
of staff can use 303 the on-call system and a meoftstaff will attend as quickly as possible.
Newly qualified staff will have a mentor. The maeatent system of the school allows line
management of staff and support through this sys&aif will be given appropriate continuing
professional development.

Parents

Meetings with appropriate staff

Referrals to outside agency support e.g. socigiees, parentline, EWO etc
Letters and monitoring reports

Parental training
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Appendix 6
SANCTIONS AT BAYSGARTH: THE STAGES

Within the classroom — Class Teacher

verbal warning contact parents
verbal reprimand breaktime detention
move workplace lunchtime detention
set extra work Praise/Concern Slip
Work Elsewhere Log on to eportal

If there is total breakdown of the lesson, or theras danger to pupils/staff, colleagues should
use an agreed faculty withdrawal support or use omall 303 as appropriate.

If the consistent, persistent application of themsections proves to be ineffective, refer the ptgpiiead of
Faculty. Check SEN status and notify tutor. At stesge the pupil would go on green report to thertu

Within the Faculty — Head of Faculty

Breaktime detention Verbal reprimand (warning of subsequent sanctions)
lunchtime detention put pupil on lesson reportsiaibject

after school detention contact/meet with parents

set extra work work elsewhere

If Faculty sanctions prove to be ineffective, leaigith Head of House.
At this stage, the pupil would go on orange repmthe Head of House.

Across Faculties/out of lesson behaviour — Head bffouse

behaviour audit liaise with DFM re SEN register
break/lunch detention Orange daily report to HOH
Restorative Justice contact & interview parents

after school detention refer to SLT

put pupil in Isolation set up system of review

Update behaviour log Refer for agency suppo#pgsopriate

If all above sanctions prove ineffective, refeSior.

X Persistent offences which do not respond to aboveaegies - SLT

. H Interview parents Liaise with DFM (agency referRRéstorative Justice)
I Examine review outcome Red daily report to SLT
' Internal seclusion Fixed term exclusion
Refer to Governors Alternative provision/Permarexaiusion
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Appendix 7 (currently awaiting new training)
Restorative Justice
What is it?
Restorative Justice is a process to involve thdse mave a stake in a specific offense and to
collectively identify and address harms, needs,abigations, in order to heal and put things as
right as possible. Restorative Justice is arramgea conference between the people who are
affected by the dispute (can be pupils, staff, o#ttilts) and is chaired by a facilitator. This nivey
school staff or a variety of persons networked g school.

What are its aims?

Restorative Justice aims to:
» Put key decisions into the hands of those mosteteby offenses
* Make justice more healing and, ideally, more tramsftive, and
* Reduce the likelihood of future offenses

How does it achieve these aims?
By requiring that:
* Victims are involved in the process and come out sétisfied
» Offenders understand how their actions have affiectieer people and take responsibility
for those actions
» Qutcomes help repair the harms done and addressdbkens for the offenses
* Victim and offender both gain a sense of closui fzoth are reintegrated back into the
community

Restorative Justice boils down to a set of questwinich we need to ask when a wrong occurs.
Who has been hurt?

What are their needs?

Whose obligations are these?

Who has a stake in this situation?

What is the appropriate process to involve stalggrslin an effort to put things right?

1. Focus on the harms of crime rather than the rhlashave been broken
2. Show equal concern and commitment to victims afehdkers, involving both in the process of
justice

3. work towards the restoration of victims, empowetriingm and responding to their needs as they

see them.

4. Support offenders, while encouraging them to unidacs accept, and carry out their obligations

5. Recognise that while obligations may be difficalt 6ffenders, those obligations should not be
intended as harms, and they must be achievable

6. Provide opportunities for dialogue, direct or imdit, between victim and offender as
appropriate

7. Find meaningful ways to involve the community aaddspond to the community bases of
crime.

8. Encourage collaboration and reintegration of bathims and offenders, rather than coercion
and isolation

9. give attention to all the unintended consequentgeuwr actions and program

10.show respect to all parties — victims, offendasstige colleagues

The use of restorative Justice in school has besmieted to Hilary Strong (YOT) Spring 2005,
where more facilitators have been trained and amgghused. Nationally the success rate for
Restorative Justice is over 90%. At Baysgarth we te reserve RJ for our most difficult ongoing
disputes which other methods of mediating havesotved. We will need to monitor their success
rate carefully to decide if this is an effectiveastgy.
Anyone who feels Restorative Justice is an optimukl contact the Behaviour Coordinator
initially (DFM).
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R5

A referral to RS may be made where a pupil is egpeing difficulties in lessons either through
behaviour or other barriers. Anyone can approaehl HOH about a referral of a pupil to R5. A
behaviour referral should be completed, supporethé Head of House. This can be discussed at
the Behaviour review Group.

R5 will look for an individual programme of supp@ot pupils, which focuses upon social skill
training — manners, behaviour and self esteem.|$ap withdrawn from lessons to support needs
and re-integrated as quickly as possible to aveitbss falling behind within the subject.

R5 will:

© Provide support for pupils experiencing difficutieithin mainstream lessons.
© Operate from room 5, targeting specific pupils.

© Provide additional support through the Behaviourd@dinator (DFM).

© Provide in-class support for pupils and staff ampp®rt the ‘on call’ system.

The programme caters better for KS3 pupils taugla vertical manner. Parents will be kept fully
informed. All parties will sign a contract and agte the programme.

Please note:
If a pupil is not making a satisfactory effort toprove, they may be given additional time in R5.

Following monitoring in R5, pupils will complete #ast one week on report to the Head of House.
This may be extended as necessary. It is anticpht support from R5 can be offered for short
periods of time. Where it is felt that insufficieptogress is being made, referrals for alternative
provision will be made.

Supported Classes
R48 and WBL target those pupils within the schobbvare experiencing learning and social
difficulties which prevent them from fully accesgithe curriculum.

Pupils will focus on basic skills, and improve centration and self-esteem. They will complete a
boxall profile to indicate their social/emotionghtes. Pupils will spend time as necessary in the
supported classes. This can be flexible accordinmpil need.

As with supported classes, any member of staffrear a pupil to BB and CLD.
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Reintegration Interview Questions

These can be used with pupils who are returning fiiged term exclusions or internal seclusion.
They should allow solutions to be found for the ploehaviour, e.g. “what will you do if.......... the
teacher asks you to remove your coat / someon&sp@dou in class?” Or “what d6OU need to
do to make sure things go okay for you?”

Support Interview
Similar to reintegration questions but will helpféto structure meetings with the pupil.

Consequences Sheet

This can be given to pupils who have been senbtooy who are causing concern. They allow
pupils to focus on moving forward and setting tésge

The pupil should be allowed to work through theethesome may need support on some
guestions. Start with the rights and responsiegito reinforce these each time.

What should you have doneFocus on positive behaviour and reinforce the gchdes

What will you do next time? Teaches how they should be behaving

What can you do to ensure this does not happen ag&i Focus on positive behaviours. Avoid
vague responses such as “behave better” Keep toRaMArgets “I'll take my coat off as soon as |

enter the room. I'll get my stuff out and face thacher within two minutes of entering”

Targets/Action Planteaches the pupil to focus on what they shoulddieg by setting targets for
their behaviour modification.
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Baysgarth School Reintegration Interview Questions

PUPIL. e Tutor Group.......ovvvveeennns

What has brought you here today?

How would you like me to help you with this?
How will that help?
What difference will it make?

What have you tried (no matter how small) so fat tras helped?

What else needs to happen?

Suppose you went home, tucked yourself up in bad,ahgood night’s sleep. During the night a
miracle happened. When you woke up, all your werniad gone, all your problems and concerns

What's the first thing you will notice that will keyou the miracle has happened?
What else? (Are there any small parts of this nier@appening already?)

Who else will notice?
How will they notice?

Supplementary Questions

What assurances can you give us about.......... ?

What can you say to convince us that............?

What can you say that will help us to decide to...... ?

Are you able to say anything about what you wilivdeen/if......?
What will you do if / when.....?

Given that....... what are you saying you will do?

What do you need to do to make sure things go &kayou?
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Baysgarth School Support Interview

Opening Questions

Thanks for coming. | need your help........ | need toysu a favour......... I'ld like to sort things

out and | need your help.

Defining Statements / Questions

What do you think | need to see you for?

What do you think is happening in the lesson/arcastwol?

If someone was watching you in a lesson / arouhda¢what would they see?
What effect is this having on...?

Can you explain to me why this is happening?

What do you hope to gain....?

Could it be...?

Acceptance / Agreement Statement / Questions
Do you accept that this is a fair picture of wisahappening?

Yes No

Positive Route Consequential Route

Okay...what are we If you / things still continue then you need to knavhat
going to do about it? | will happen. First of all....(outline consequences)
(Action planning /
problem solving.
Teachappropriate

behaviour
Can you give me any assurances that this will st
okay?
Yes No
Thanks (set up action plan { Then this is what happens,
improvements for next outline discipline plan.
lessons) Confer choice.

Other useful questions

What do you want to happen next?

What can | do to help?

What else needs to happen?

Is there anything that will prevent you from...?
How are we going to deal with this?

Closing Statement / Questions / Follow through
Check for understanding / what have we said / agre
Set up plan, formalise or write up if necessary

Set up follow through / review to evaluate plan

“I'll see you...to see how things are going....if...th&g’ll have to take things further.
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Consequences Consequences

NAME. . Tutor Group...............
To the Student:

You should complete this form as fully and honea#ypossible. You are reminded that your
actions carry certain consequences.

Y OU are responsible for your actions and their consequrees.

To the Teacher:
Please discuss this form with the pupil. Agreeatsdor future behaviour.

People in this school have RIGHTS and it is YOURSRENSIBILITY to protect
them. What RIGHTS did YOUR BEHAVIOUR take away?d&se tick)

The Right to learn Right to be treated with respect
The Right to teach Right to feel safe & bafe
The Right to be treated fairly Right to be treated equally
The legal Right of teacher authority Other? Please state

What did you do that caused you to receive thisfor

Which of our agreed classroom / school rules did gloallenge?

Why did you do it? What are your reasons?

What was the effect of your behaviour on the clesscher, environment, you?
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Consequences

Consequences

What should you have done?

What will you do next time?

What can you do to ensure this doesn’t happen @again

Targets / Action Plan

Date for review:

Signed: (pupil)

(teacher
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Appendix 11
Consequences Consequences
NAME ... TUTOP GPOUP oo

What is working?

What is not working?

Any problems?

Action by Pupil

Action by School

Add: time and place of incident

Staff

Witnesses identified by those involved in the incident
witnesses for teacher
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Behaviour Guidance & Techniques

Lesson Planning
» Structured — starter, activities, plenary
* Smooth transition between phases of the lessorsk pace
* Clear learning outcomes shared with the group
* Methods that enable all pupils to learn effectively
» High expectations that challenge and inspire pupils

Start of Lesson
» Arrive on time
* Meet and greet with a smile — fresh start everydas
» Seating plan and orderly control
* Resources prepared and on hand

End of Lesson
* Plenary
» Controlled departure, one row at a time, perhajes ahswering question
* Expectations about movement to lessons and behashowld be stressed before departure
» Step o to corridor to monitor movement and gre&t geoup

Behaviour Management Techniques
» Acknowledge pupils being good and doing the rigimd — PRAISE
* ‘Hot spot’ — instruct and retreat. Remind of clasles. Use note pad to record names.
» Use seating plan, Delegate routine tasks to pupils
* Use ateaching position — it's YOUR room, own it!
» Survey the class carefully to identify early didiap
» Use level of voice — avoid shouting, Keep the fooaghe behaviour not the pupil
» Use the behaviour stages if things go wrong, Gligarcchoices to maximise pupil
responsibility
» Allow take up time, be consistent in follow-up datiow-through

Routines

» Teach, coach and model routines

* Work out a system for latecomers, welcome thenmeéagroup, work ready on a desk, avoid
confrontation, ask at an appropriate moment inglson or at the end — notepad x 3 = det.

» Work out a system for getting in homework — plangode and tick name on list

* Work out a system for setting homework

* End of lesson routine, teacher in control

» Know and use consequences for significant rulekimga Stress that actions carry
consequences and then give choices — “choose toquigtly or choose to see me after”

Learning and Motivation
» Taught techniques for getting attention — tappilegg/counting to five/hand up etc
* Use school rewards system
* Find a range of strategies to praise pupils showaige to their work, value oral ontribution
» Consider concentration spans, praise on-task betavi

Interpersonal Skills
* Model calmness, think before you act, non-confroorel
* Minimise embarrassment, hostility and aggressise,respectful tone of voice
e Use ‘pauses’ and ‘silence’, assertive body langudigank you’ not ‘please’
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BAYSGARTH SCHOOL - PUPIL for Review Referral

TO: HoH (for discussion at Behaviour Review meeting)

FROM: DATE:

The following action has already been taken.

ACTION TAKEN Dates/comments

Break/Lunchtime detention

After school detention

On report to TUTOR/HOH/HOF

Internal isolation

Letters to parents

Parents contacted by phone

Parents seen by HOH/HOF

Behaviour audit carried out through DFM

Discussed at Year team meeting/1 to 1/Tutor

Common Assessment

Review of IBP through DFM

Exclusions

External agency involvement (list)

Other

Strategies that you would recommend to meet thd'pupdividual needs................cocoovevnnee.

Outcome from meeting (to be completed at reviewtmge

Key Worker .......coooviii i
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Rewards Triangle

Top
Pupil

Top
House

Top
Tutor group

subsidised trip

Joar. coch form _
ear, each term | £50 prize draw

Top 30 pupils each
year, each term

Congratulations
letter home by HOH

50 points achieved Postcard home by tutor
or Baysgarth pen

‘A’ effort/behaviour grade
(interim reports)

2 points each

‘B’ effort/behaviour grade 1 point each

100% attendance each term
100% punctuality each term

5 points each
5 points each

meeting academic monitoring
review targets

2 points each

Equipment spot check
Uniform spot check

2 points
2 points

Other contributions to school
(assemblies, productions etc)

2 points

Following instructions
Being considerate to others
Working to the best of your ability
Treating others with respect
Fulfilling your responsibilities
Being ready to study, enabling others to study
Wearing smart uniform

Verbal praise and smile
Written comment
Public praise

Work displayed publicly

Work or behaviour used as example for others
Phone call praise home
Other teacher visit and praise
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Sanctions Triangle

Failure

Any of:
to respond to HOH

SLT/HOH Violence to another J Isolation SLT/HOH
Swearing at staff JParental interviews
Damage to property JRepair damage
Racial/sexual abuse [ Fixed term exclusion
Total defiance JGov Discipline Body
Drink/Drug involvement [ Alternative provision
School

Total defiance/disruption
Failure to attend faculty
detention

On-Call

Whole school detention
Contact SSC

School
Board

Board

HOF

Persistent lack of homework

Disrupting learning
Refusal to cooperate in lessons
Underperforming (grades)

Contact parents
Faculty detention
Faculty relocation/ faculty report
Faculty Intervention. Refer to HOH

HOF

Tutor Inappropriate uniform JChallenge and record in organiser
Lateness to registration JIf persistent contact home report
No equipment/organiser [ Refer to HOH
Classroom
Teacher

inor disruption, lack of homework/effort
Inappropriate uniform, lateness,
talking out of turn, eating, out of seat etc

Verbal reprimand, stay behind, eportal
Break/lunch detention, stand out (5mins)
Contact parents. If persistent refer to

HOF
Duty team Inappropriate behaviour Challenge, report to duty supervisor
Off site at lunch Contact home / lunch isolation
all nappropriate use of mobile/electronic onfiscate and take to studen
staff

Eating/drinking (other than water) in class

Dropping litter

Excess jewellery

Inappropriate uniform

Smoking in outside areas
Inappropriate language/poor manners

onfiscate
Ask to pick up and put in bin
Ask to remove. If persistent confiscate
Challenge reason. Persistent/unacceptable
Challenge and put out. Report to SSC
Challenge and correct. Persistent

report to Tutor
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